Professional Development Syllabus

Beyond the Prompt: Thinking, Writing, and English Language Teaching with Al

A Professional Partnership between the English Studies Department at the Atid
Education Network and the Writing Lab at the Technion

Academic Year: 2026-2027

Scope: 15 hours of synchronous learning + 15 hours of asynchronous learning

Number of Sessions: 5 sessions x 3 hours

Target Audience: 12 English coordinators from schools in the Atid Education Network
Format: A professional learning community integrating research-based knowledge,
hands-on practice, pedagogical development, and peer learning

Academic and Professional Leadership:

e Dr. Tzipora Rakedzon — Head of the Writing Lab, Technion — Israel Institute of
Technology

e Dr. Amani Jaber — Head of English Studies, Atid Education Network;
Sociolinguistics Researcher and Visiting Lecturer

e The Writing Lab, Technion — Israel Institute of Technology

o English Studies Department, Atid Education Network

Rationale

The rapid development of artificial intelligence tools is significantly transforming
teaching, learning, writing, and assessment processes. In English language teaching,
particularly in classrooms characterized by linguistic diversity and varying levels of
language proficiency, Al tools can expand opportunities for personalized support,
feedback, scaffolding, and independent practice.

However, uncritical or inappropriate use of these tools may reduce students’ active
engagement in the writing process, foster dependence on technology, and hinder the
development of independent thinking, individual voice, and linguistic competence.

This professional development program aims to foster among English coordinators a
pedagogical approach in which Al does not replace thinking, writing, or the teacher’s
role, but rather serves as a tool for mediation, feedback, differentiation, reflection, and the
development of learner autonomy.

The partnership with the Technion Writing Lab will connect current research and
expertise in academic writing and language teaching with the pedagogical realities of



Atid schools. The program also draws on research examining the use of Al-based
language tools to promote inclusion and differentiated learning in multilingual
classrooms.

Program Objectives

By the end of the program, participants will be able to:

v Understand the impact of generative Al on writing processes, language learning,
and English language teaching.

v'Identify the opportunities and limitations of Al tools in the teaching of English
writing.

v' Integrate Al at different stages of the writing process without replacing students’
own thinking and creative work.

v Design prompts that promote learning, thinking, reflection, and linguistic
autonomy.

v Use Al to provide feedback that advances learning rather than merely identifying
and correcting errors.

v Develop differentiated tasks and scaffolds tailored to learners at different

proficiency levels.

Critically evaluate Al-generated outputs and recommendations.

Address issues of reliability, transparency, privacy, bias, and academic integrity.

Develop instructional units and writing tasks that integrate Al in pedagogically

sound and responsible ways.

v’ Lead the responsible and informed integration of Al within school English
departments.
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Guiding Principles
The program is based on five core principles:

1. Human in the Loop — Students and teachers retain
responsibility for the thinking process, decision-making,
and the final product.

2. Al as Scaffold, Not Substitute — Al is used as a scaffold for
learning, not as a substitute for completing the task.

3. Process over Product — Emphasis is placed on the writing
process: planning, drafting, feedback, revision, and
reflection.

4. Differentiation and Inclusion — Support is adapted to
learners’ needs while maintaining shared learning
objectives.

5. Critical Al Literacy — Developing the ability to critically
assess the quality, accuracy, appropriateness, and reliability
of Al-generated outputs.
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Different Paths:

scaffolding for
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Support, Moderate
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Teaching and Learning Approach: The program will operate as a professional learning
community rather than merely as a series of lectures. Each session will incorporate:




Components of the Training Program

Components of the Final Task

Products that meet the professional criteria will be included in the knowledge repository
of the Atid Education Network’s English Studies Department.

=

Expected Network-Level Outcomes: By the end of the program, four key outcomes
are expected:
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Assessment and Reflection

Assessment will be formative and based on participation, practical application, product
development, and professional reflection.

At the end of the program, participants will be asked to reflect on three key questions:

1. What does Al enable me to do as a teacher that | could not previously do with the
same level of efficiency?

2. Which parts of the writing process should remain the student’s responsibility?

3. How can Al be used to develop linguistic autonomy rather than technological
dependence?

Sustainability and School-Based Leadership

A distinctive feature of the program is that its participants are English coordinators;
consequently, its goals extend beyond participants’ individual professional learning.

The coordinators will serve as capacity builders and change leaders in their schools: they
will experiment with practices within the professional learning community, adapt them to



their school contexts, share them with their English teams, and lead informed and

responsible use of Al.

This will create a two-way cycle linking research, development, classroom
implementation, reflection, sharing, and network-wide integration.

e Note: Coordinators who develop a distinctive tool or program that is subsequently
implemented in their school and has potential for wider dissemination will receive

compensation.

Professional and Research Partnership

The program will be conducted as a partnership between the Atid Education Network’s
English Studies Department and the Technion Writing Lab, under joint professional
leadership and in accordance with a framework to be developed with Dr. Tzipora

Rakedzon and Dr. Amani Jaber.

The partnership aims to connect current research on Al, writing, and language learning
with the pedagogical knowledge and experience accumulated in schools, and to establish
a model that can be scaled in the future.

Session Dates:

Synchronous/Asynchronous | Date Session
Synchronous 23.11.26 16:00-19:00 1 Amani and Tzipora
Asynchronous 30.11.26 2 Amani
Synchronous 14.12.2026 16:00-19:00 3 Amani and Tzipora
Asynchronous 21.12.2026 4 Amani
Synchronous 11.1.2027 16:00-19:00 5 Amani and Tzipora
Asynchronous 18.1.2027 6 Amani
Synchronous 25.1.2027 16:00-19:00 7 Amani and Tzipora
Asynchronous 1.2.2027 8 Amani
Asynchronous 8.2.2027 9 Amani

10 Concluding
Synchronous 15.2.2027 16:00-19:00 Session at the

Technion




Assessment Rubric for the Final Assignment:
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Total: 100 points.




Note:

Ethical and Research Considerations
First and foremost, this is a professional development program for English coordinators.

Should the program include the collection of student data, analysis of student work for research purposes,
or any other research activity, such activities will be conducted only subject to all required approvals,
including, where applicable, approval from the Technion administration, the institutional ethics committee,
and the Office of the Chief Scientist at the Ministry of Education.



